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In November 2013, shortly after the announcement regarding the 
creation of a College of Faculty Development and Mentored Research, 
the BYU–Idaho Faculty Association conducted a survey of interested 
faculty regarding current and desired practices. This report presents 
the key findings of that survey. In summary, the survey found: 

• Most participating faculty members are interested in pursuing new 
professional development and scholarship opportunities. 

• Interest in various forms of professional development and 
scholarship vary significantly across different colleges. 

• There is a mixture (often within the same individuals) of rapturous 
enthusiasm, cautious hope, and deep anxiety regarding the purposes 
of the new college, the intentions of the administration with respect 
to its creation, and its potential to become either a liberating 
facilitator or a bureaucratic burden. 

More than 300 faculty members participated in the survey, providing 
more than 1300 discrete written responses. The nearly 250 
contributors who identified a college affiliation were distributed 
unevenly across the university, but represented solid participation 
rates for most colleges: 

 

What follows are summaries of the essential data from each of the 
nine survey questions, along with representative written comments 
and relevant clarifications where applicable and/or helpful. ■ 
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QUESTIONS 1 & 3 

Current & Future Activities 

In which of the following professional development activities are you  
currently involved? If you were given the time and resources needed,  

in which of the following activities would you like to be engaged? 

 

Several interesting trends emerge from the data. First, there were 
intriguing discrepancies in attitudes regarding disciplinary research 
without students. The overall university statistics would seem to 
indicate that those who want to be engaged in such research are 
already doing so, since there is little difference between the current 
and desired levels. But a careful analysis of each college shows that 
the faculty of some colleges—such as the College of Performing and 
Visual Arts—would prefer to be doing less research without students, 
while the faculty of other colleges—such as the College of Physical 
Science and Engineering and the College of Language and Letters—
would like to be doing more research without students. But this does 
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not preclude also doing more research with students. Most faculty 
members—with the exception of the College of Business and 
Communication—showed a strong inclination to engage in more 
student-involved and/or student-mentored research. 

 

Agriculture &  
Life Sciences 

Business & 
Communication 

Education & 
Human Develop 

Language  
& Letters 

Physical Sciences  
& Engineering 

Performing  
& Visual Arts 

Research w/o students 14% 17% 31% 19% 46% 35% 50% 60% 25% 41% 36% 21% 

Research w/ students 39% 57% 34% 35% 31% 54% 22% 58% 35% 73% 21% 36% 

Student-mentored res 36% 49% 41% 32% 27% 44% 28% 56% 42% 54% 29% 43% 

Creative & performance 8% 9% 19% 23% 8% 12% 37% 33% 5% 7% 86% 43% 

Study within the field 81% 60% 50% 55% 75% 67% 83% 76% 55% 71% 64% 86% 

Study outside the field 36% 37% 25% 35% 54% 50% 43% 58% 45% 54% 29% 43% 

Course improvement 83% 60% 72% 42% 81% 65% 76% 49% 85% 63% 64% 64% 

Research in learn/teach 17% 20% 25% 26% 13% 37% 4% 18% 20% 42% 21% 21% 

Study learn/teach 28% 51% 31% 32% 50% 50% 28% 33% 43% 51% 36% 43% 

Conferences within field 72% 80% 41% 55% 73% 75% 52% 60% 65% 61% 50% 50% 

Attend performances 8% 23% 16% 10% 10% 25% 43% 31% 2% 3% 79% 64% 

Conferences learn/teach 36% 66% 31% 52% 48% 71% 15% 29% 37% 59% 29% 36% 

Professional practice 28% 43% 50% 52% 31% 31% 15% 9% 7% 24% 64% 57% 

Leadership in prof org 19% 23% 19% 16% 15% 31% 17% 16% 18% 29% 7% 29% 

Edit an academic journal 6% 9% 0% 3% 6% 21% 15% 20% 5% 15% 0% 7% 

Other 6% 0% 13% 6% 6% 8% 11% 4% 7% 7% 7% 7% 

No engagement 3% 0% 0% 3% 4% 0% 0% 0% 0% 0% 0% 0% 

 

Second, many faculty members would like to be more involved in the 
scholarship of learning and teaching. Attending learning/teaching 
conferences seemed to be the most desired form of engagement in 
this area, but a significant number of faculty would like to be more 
involved in primary research. This trend towards the scholarship of 
learning and teaching was especially pronounced in the College of 
Education and Human Development.  

Finally, the data indicate a desire to move away from course 
development and improvement as a primary focus of professional 
development (although significant numbers of faculty members still 
indicated an interest in course improvement). This trend was 
consistent across all six colleges. ■ 
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QUESTION 2 

Current Satisfaction 

Which of the following best represents your level  
of satisfaction with your current level of engagement  

in professional development? 

 

The responses to this question are particularly difficult to assess 
because they seem somewhat out of place with trends in the written 
responses to other open-ended questions. Consequently, there are a 
few possible interpretations to the data. 

One interpretation might be that most faculty members are largely 
(and at least partly) satisfied with current opportunities for and 
engagement in professional development, and any concerns 
expressed in their written responses should be understood within that 
condition of overall satisfaction. 

Another interpretation might take into account the “top box” effect—a 
psychological tendency for respondents to start with the top possible 
response (very satisfied) and use each step down as a degree of 
dissatisfaction. This effect is common in instruments such as 
teaching evaluations. 

Combining both interpretations suggests that faculty members, as a 
whole, are not necessarily dissatisfied with current professional 
development, but there is certainly room to improve. ■ 
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QUESTION 4 

Faculty Development Wishes 

How would you most like to be engaged  
in professional development, if at all? 

About 230 faculty members provided written responses to this open-
ended question. Their responses may be categorized as follows: 

 

Most faculty members expressed a strong desire to be more engaged 
in development activities that were appropriate to their respective 
disciplines. The faculty of the College of Language and Letters, for 
example, expressed the strongest desire to engage in primary research, 
while the faculty of the College of Business and Communication 
understandably preferred professional practice, and the faculty of 
College of Performing and Visual Arts significantly favored 
opportunities for performance and creative opportunities. 

 

Agriculture &  
Life Sciences 

Business & 
Communication 

Education & 
Human Develop 

Language  
& Letters 

Physical Sciences  
& Engineering 

Performing  
& Visual Arts 

Primary research 12% 8% 38% 67% 22% 23% 

Student-mentored  39% 16% 20% 2% 35% 8% 

Reading/study 12% 8% 18% 19% 18% 23% 

Attend conferences 18% 16% 11% 19% 13% 8% 

Improve teaching 21% 12% 13% 7% 18% 0% 

Learning/teaching 6% 8% 9% 5% 18% 15% 

Professional practice 6% 44% 7% 0% 6% 0% 

Furthering training 6% 4% 9% 0% 7% 8% 

Open-ended creativity 3% 4% 2% 2% 6% 8% 

Performance/art 0% 0% 0% 0% 0% 54% 

Industry support 9% 8% 0% 0% 0% 0% 

Travel 0% 0% 2% 2% 0% 15% 
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Representative Comments 

• “Most? Just to be able to keep up. I feel like I'm falling farther and farther 
behind and that my students are not getting the best education. I'd like to 
be able to develop my courses regularly, to read in and out of my discipline, 
and to write—I've got a lot of ideas, but who has time at this institution for 
that kind of thing?” 

• “Research involving students is probably my top priority, followed by study 
and improvement in learning and teaching, including curriculum 
development. Unfortunately there is insufficient time to really give attention 
to both of these items, so each semester I sort of have to pick one or the 
other.” 

• “What I would like to do is spend some time (not a lot) engaged in original 
research that, by necessity, is beyond the capability of most undergraduate 
students, except those who are about to graduate. Right now, involving 
undergraduates in all research means that I never really progress beyond an 
undergraduate level myself. I also need time to delve into the literature so I 
know what others are doing. I realize this is a teaching university; 
nonetheless, without advancing my knowledge, I am short changing 
students I teach. I am pleased to see the university trying to address this 
issue.” 

• “My primary concern would be to work on academic and creative material 
to a greater extent. I am currently able to do this in bits and snatches, but I 
would like to have more time to focus on this. I think that it would be nice 
to involve students, but I also think that this scholarship is very valuable in 
making me a better teacher whether or not the academic and creative 
endeavors include students directly.” 

• “I would like to be engaged in a culture of professional development that 
assumes a basic trust in my professionalism, and the professionalism of my 
colleagues. I love learning, teaching, and my discipline, and would love the 
flexibility to pursue scholarship and development in all of those areas in an 
organic way—‘not knowing beforehand’ the directions I may be taken.” ■ 
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QUESTION 5 

Impact on Quality of Life 

In your opinion, how does being engaged in professional 
development impact the quality of your life? 

About 230 faculty members provided written responses to this open-
ended question. The most common responses may be categorized as 
follows: 

 

Most faculty responses indicated an improved quality of life due to 
professional development activities, but some also noted that 
professional development could have negative impacts, including 
cutting into family life. 

Representative Comments 

• “It provides excitement and drive in life. Something to look forward to that 
hopefully can translate not only indirectly into the classroom, but directly.” 

• “In every way. It's called a discipline because of the self-mastery, 
temperance, and intelligence that is fostered and perpetuated in whatever 
degree. I'm a better father, husband, teacher, scholar, thinker, believer, 
neighbor, leader, follower, voter, and worker because, in part, of the pursuit 
of knowledge in my discipline.” 

• “It is one of the greatest joys, as is teaching itself. Otherwise my job would 
involve the rote instruction of students about things I already know.” 

• “As a teacher, being more professionally aware of current research in the 
field makes me a more confident teacher and have more credibility with my 
students.”  

• “Professional development takes a lot of time and sometimes this spills 
over into my personal time.” ■ 
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QUESTION 6 

Impact on Students 

How does being engaged in professional pursuits influence your 
teaching and otherwise impact the lives of your students? Specific 

examples are welcome. Generally, do you perceive faculty 
involvement in professional activities as being beneficial or 

detrimental to student growth and development? 

About 230 faculty members provided written responses to these open-
ended questions. Their responses may be categorized as follows: 

 

Representative Comments 

• “No one would trust a coach that never picked up a ball. To effectively teach, 
you must demonstrate what you want the students to be able to do. These 
skills take practice to maintain. So not only do my majors need me to guide 
them in research projects to gain positions in graduate programs and 
industry, my students in my courses need me to be able to demonstrate the 
skills of my area so they can learn those skills.” 

• “Being able to bring real-world examples into the classroom benefits 
students and helps reinforce course principles and concepts. Hands-on 
learning is a key part of student learning and growth, and can provide them 
with documented experiences in problem-solving and critical thinking.” 

• “My ‘research’ flows into the classroom literally every week. Without it my 
classes would decrease significantly in quality—and quickly.” 

• “I don't think it is possible to teach students effectively if we are not current 
and growing within our disciplines. All of the pedagogy in the world cannot 
compensate with being out of touch with the field that you are in. Also, 
students benefit tremendously from research. Faculty who are not engaged 
in meaningful growth cannot provide the opportunities for research that 
benefit students.” 

• “Generally I believe involvement in professional activities is beneficial to 
student growth and development, if it doesn't infringe upon primary 
responsibility of teaching students, being prepared for classes, providing 
prompt feedback to students, and mentoring students. Professional 
pursuits should supplement, support, and enrich educational experiences 
provided students.” ■ 
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QUESTION 7 

Faculty Development Obstacles 

What do you see as the greatest obstacle(s) to your participation  
in the professional development activities that you find most 

interesting and beneficial to you and your students? 

Almost 240 faculty members provided written responses to this open-
ended question. Their responses may be categorized as follows: 

 

Faculty members in all six colleges consistently articulated the top 
three answers, but there was considerable variability between colleges 
as to the strength of each answer.  

The faculty of the College of Business and Communication and the 
College of Agriculture and Life Sciences, for example, tended to 
emphasize a lack of funding, whereas the faculty of the College of 
Language and Letters and the College of Physical Sciences and 
Engineering were more likely to emphasize an incompatibility of the 
current university model with professional development. 

 

Agriculture &  
Life Sciences 

Business & 
Communication 

Education & 
Human Develop 

Language  
& Letters 

Physical Sciences  
& Engineering 

Performing  
& Visual Arts 

No time 76% 67% 85% 88% 86% 42% 

No funding 26% 33% 23% 17% 13% 8% 

Incompatible with model 15% 13% 13% 24% 23% 13% 

Officially discouraged 12% 7% 6% 2% 11% 4% 

Personal reasons 3% 0% 6% 14% 8% 8% 

Lack of interest 6% 7% 9% 2% 4% 4% 

No acknowledgement 6% 10% 0% 7% 5% 0% 

Unqualified or unsure 9% 7% 2% 0% 7% 4% 
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Representative Comments 

• “Very simply, time. The university has been quite generous in allowing 
acquisition of equipment, supporting travel to professional meetings, and 
otherwise providing financial assistance. The issue is finding time to fit true 
professional development into a very demanding schedule. I find that I go 
to professional meetings, become energized by what I see and hear, then 
return to Rexburg and put the brakes on. The meetings remind me of why I 
went into my field, then it’s over for another year.” 

• “I need more time to research and to write. I used to think that preparing to 
teach class was enough to improve my expertise in my field. I was wrong. 
This semester I spent about 60 hours researching and preparing to teach a 
text I had never taught before. The text was within my field, so I was already 
familiar with it; I just wasn't prepared to teach it. After reading hundreds of 
pages of scholarship and writing many drafts of lesson plans I realized 
something significant: I am not nearly as knowledgeable about the text or 
as prepared to teach it as I am to teach texts on which I have published 
scholarship. I am convinced that nothing creates expertise like researching 
and writing, both of which take time, and both of which directly benefit my 
classes and my students.” 

• “Our department does not encourage it, as, from my perspective, there 
seems to be a mindset that we can't allow or afford to give colleagues time 
to develop their interests, because of the demands of the program.” 

• “I really am not interested in engaging in research, but I am being pushed 
to do it anyway. I know there is benefit for students, I personally came here 
to avoid doing research and now it is here.” ■  
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QUESTION 8 

Faculty Association Assistance 

What could the Faculty Association do to help foster your efforts to 
be engaged in the development activities that interest you? 

Less than 200 faculty members provided written responses to this 
open-ended question. The most frequent responses may be 
categorized as follows: 

 

Although the Faculty Association has no budgetary or decision-
making authority, many faculty respondents urged the organization 
to promote more time, load adjustments, and financial resources to 
help facilitate professional development opportunities. Another 
popular suggestion—and an area in which the Faculty Association 
probably has greater opportunities—was to help facilitate greater 
communication and collaboration on scholarship and development. 
The Shared Scholarship series was often identified as constructive 
step in this direction. 

Representative Comments 

• “Encourage more discussion across campus on the big questions, help to 
showcase exciting examples of academic inquiry, and provide ways for 
those with scholarly ‘fire’ to help set others ablaze.” 

• “I would always like the opportunity to ‘explore’ the activities that relate to 
professional development. An ongoing discussion and collaboration with 
other faculty about their activities and professional development plans 
would be encouraging and helpful.” 

• “Help to create a clearinghouse of sorts that would allow faculty to be aware 
of what is going on around campus and encourage us to collaborate on 
common areas of interest.”  

• “I'm not sure at this point because I'm unfamiliar with the role of the 
Faculty Association.” 

• “Continue to work toward a reduced teaching load, and/or specific 
resources that buy released time for faculty wishing to be engaged in faculty 
development.” ■  
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QUESTION 9 

Reaction to the New College 

What is your overall reaction to the creation of the new  
College of Faculty Development and Mentored Research?  

What are your hopes and concerns? 

About 215 faculty members provided written responses to this open-
ended question. Their responses may be categorized as follows: 

 

The most prevailing attitude regarding the new college was one of 
ambivalence and uncertainty. This may be because the college was, at 
the time of the survey, relatively unknown. 

Many respondents expressed unqualified enthusiasm, but the nature 
of the question invited faculty members to express both hopes and 
concerns. Therefore, while many respondents expressed faith and 
optimism that the new college would help facilitate better campus 
scholarship, the most persistent observation—even within relatively 
positive responses—was a fear that the college would increase faculty 
workload, represented another effort to exert control, and/or would 
micromanage faculty roles and responsibilities. 

The most often expressed sentiments may be categorized as follows: 
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Representative Comments 

• “Great plan to encourage and support faculty in their areas of interest and 
generate opportunity for growth.” 

• “May be a good thing, and I hope it will be, but I can't foretell at this point. I 
am nervous about another layer of bureaucracy, additional and expanded 
requirements for project approvals, another entity that will require 
justifications and reports, additional pressure to judge or attend student 
research conferences , faculty needing to serve on several more committees 
to review, a second dean to have to fill requests for and interact with, etc.” 

• “My reaction has been ambivalence and slight confusion. Since I don't . . . 
find research relevant or helpful for my students, I'm not completely sure 
what the purpose of the college is and more particularly how it can help me 
help them.” 

• “I think it is a little bit exciting. I have hopes that this will provide more 
opportunities for both me and my students to engage in research. . . . I also 
have a concern though. I turned down some good other jobs to come here 
that had much lighter teaching loads (6 classes/year instead of 10-12 
classes/year), but did have research expectations. For some of the jobs, the 
research expectations were not that high, but they were there. I worry that 
somehow, we will end up with the same research expectations (publish or 
perish) here while still maintaining the same teaching load. I don't know 
how I would possibly be doing more than I am.”  

• “I think it's strange to make it a college. I also fear that certain projects 
won't get approved because people outside of my discipline won't see their 
value.” 

• “I see this as a positive development. It indicates to me that the university 
will continue to value and encourage professional development activities, 
including research activities. In my opinion, the university has made 
significant and meaningful improvements in this area over the last several 
years.” ■ 
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Conclusion 

This survey represents a snapshot of faculty sentiment immediately 
following the announcement of the new College of Faculty 
Development and Mentored Research. The Faculty Association hopes 
the results of this survey will help stimulate a sustained conversation 
regarding the nature of scholarship and provide decision-makers with 
relevant information as they continue to lay the conceptual 
foundations for the new college. 

As the scholarship initiative continues to take shape, as formal 
support structures and processes are fleshed out, and as a more fully 
developed culture of research and professional development takes 
hold on campus, many of the concerns expressed by faculty members 
in their responses will hopefully be alleviated, many of the hopes for 
facilitating development will be realized, and an improved spirit of 
academic exploration and scholarly wonder will grow within both the 
faculty and the students of BYU–Idaho. ■ 

 


